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Disclaimer
The resources shown are designed to provide helpful 
information. Resources are provided for instructional use 
purposes only and do not constitute NYSED endorsement of any 
vendor, author, or other sources. To the best of our knowledge, 
the resources provided are true and complete.
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Meet and Greet

Introduce 
yourself (name, 
school/district, 

role).

Think about 
what it means to 

be self-
determined.

Share your 
answer with the 

group.
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New York State Education Department Office of Special Education

Blueprint for Improved Results for Students
with Disabilities

Self-Advocacy
Students engage in self-advocacy and are involved in 
determining their own educational goals and plan.

Family Partnership
Parents, and other family members, are engaged as 
meaningful partners in the special education process 
and the education of their child.

Specially-Designed Instruction
Teachers design, provide, and assess the 
effectiveness of specially-designed instruction to 
provide students with disabilities with access to 
participate and progress in the general education 
curriculum.

Research-Based Instruction
Teachers provide research-based instructional 
teaching and learning strategies and supports for 
students with disabilities.

Multi-tiered Support
Schools provide multi-tiered systems of behavioral 
and academic support.

Inclusive Activities
Schools provide high-quality inclusive programs and 
activities.

Transition Support
Schools provide appropriate instruction for students 
with disabilities in career development and 
opportunities to participate in work-based learning.
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Meeting Norms
• Take care of your needs (water, food, restroom, etc.).
• Speak your truth—use “I” statements.
• Ask what you need to understand and contribute.
• Listen with respect.
• Push your growing edge.
• Participate and struggle together.
• Expect a lack of closure.
• Respect each others’ needs and learning styles.
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Learning Objectives
Participants will:

1. Recognize and identify definitions of self-determination and the 
elements that comprise self-determination.

2. Access and utilize materials and resources to aid in the promotion of 
self-determination throughout the transition planning process.

3. Identify strategies to support self-determination skill development for 
students across all ages and settings.

4. Be able to apply and implement these concepts into practice to foster 
self-determination in all students.
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Materials
• Elements of Self-Determination
• National Center on Secondary Education and Transition (NCSET) Research to Practice 

Brief—Self-Determination: Supporting Successful Transition
• Self-Determination Assessment Resource List
• PACER Center Transition Planning Tips for Linguistically and Culturally Diverse Youth 

with Disabilities
• Family Cultural Asset Profile
• Self-Monitoring: Equipping Students to Manage Their Own Behavior in the Classroom
• The Self-Determined Learning Model of Instruction (SDLMI) Teacher’s Guide
• Strategies to Incorporate Self-Determination Concepts into Elementary Curriculum
• Ideas for Incorporating Self-Determination into the Curriculum
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Do Now Activity
Please take a moment to 

read the research findings 
regarding the impact of 

self-determination shown 
in the boxes.

Choose the statistic(s) that 
“speaks” the most to you.
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What Is Self-Determination? 
Why Is It Important?
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What Is Self-Determination?

• Skills, knowledge, and beliefs that enable a person to engage in 
behavior that is:
o Goal-directed
o Self-regulated
o Autonomous

• The ability to understand one’s strengths and weaknesses

• Belief in oneself as capable and effective

(Field et al., 1998)
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Self-Determination Theory
Self-Determined Behavior: 3 Basic Needs

Self-Determination Theory (Ryan & Deci, 2000)
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Self-Determination 
Student-Friendly Definition

"Being self-determined means 
acting or causing things to happen 
as you set and work toward goals in 
your life."

(SDLMI Teachers Guide, p. 14)
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Questions We Need to Help Students 
Answer

Who am I? Where am 
I going?

How will I 
get there?
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Components of Self-Determined 
Action

• Make choices
• Express preferences
• Solve problems
• Set and attain goals
• Self-advocate
• Acquire self-awareness and self-knowledge

(Shogren et al., 2015a)
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Elements of Self-Determination

Adapted from I’m Determined PDF

https://www.imdetermined.org/wp-content/uploads/2019/01/180116-Elements-Core-Components.pdf
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Predictors of 
Post-School 

Success

NTACT Predictors by Outcome Area 2021

https://transitionta.org/predictors-of-post-school-success/
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Research to Practice Brief
Self-Determination: Supporting Successful Transition

Let’s take a closer look.

Please take a few minutes to read through the article.
• Make note of key information; what is new learning for you? (+)
• Reflect: What resonates the most with you? (*)

Please be prepared to share out 1-2 takeaways you identify from 
the article.

Self-Determination: Supporting Successful Transition (Bremer et al., 2003)

https://conservancy.umn.edu/bitstream/handle/11299/172987/NCSETResearchBrief_2.1.pdf?sequence=1&isAllowed=y
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Promoting Self-Determination
Creating Buy-in for Families and Professionals

• Are any of these activities occurring already?
• Which ones could be tried, expanded, or improved upon?
• What are other examples?

Please be prepared to share out 1–2 things that you could do to 
foster self-determination skill development for your child, students, 
or district.

Self-Determination: Supporting Successful Transition (Bremer et al., 2003) 

https://conservancy.umn.edu/bitstream/handle/11299/172987/NCSETResearchBrief_2.1.pdf?sequence=1&isAllowed=y
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Self-
Determination 
Across the 
Lifespan
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It’s Never Too Early to Start

Early Childhood

• Toddlers and 
young children 
need to feel 
control over their 
environment by 
having access to 
choose toys and 
clothes, make 
decisions, and 
problem-solve.

Elementary School

• Students need to 
know about their 
disability, what it 
means, and how 
it affects learning 
and behavior. 
They need to 
embrace 
their strengths.

Middle and High 
School

• Students need to 
be competent 
and confident in 
their decisions, 
take the lead in 
meetings for and 
about them, 
and learn goal 
setting and 
achievement.

Video: Elementary Students: What Does Self-Determination Mean to You?

Adapted from I'm Determined Module Three: Parents Developing Self-Determination in their Youth

https://www.imdetermined.org/about/history/module-three-parents-developing-self-determination-youth/
https://www.imdetermined.org/tool/elementary-students-what-does-self-determination-mean-to-you-oc/
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Development of Self-Determined 
Behavior
• Elements of self-determination are 

acquired through a developmental 
progression.

• The path to acquisition of these 
skills begins at a very early age.

• Skills build upon each other; efforts 
to teach certain skills rely on 
acquiring prerequisite skills.

(Doll, Sands, Wehmeyer, & Palmer, 1996)
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Skill Development Is a Progression (1 of 3)

Age: 10–12 years
• Describe and know their disability
• Identify what their needs/fears are 

in school and the community
• Explain who helps them in school 

and the community
• Know what a Committee on Special 

Education (CSE) meeting is and 
participate in their meeting

Age: 12–14 years
• Evaluate how their disability impacts 

their daily life
• Describe what accommodations 

they use
• Explain how their accommodations 

help them
• Provide information at their 

CSE meeting regarding how they 
learn best, their likes, dislikes, 
dreams

Adapted from: I’m Determined Transition Guide: Self-Determination

https://www.imdetermined.org/resource/transition-guide-self-determination/
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Skill Development Is a Progression (2 of 3)

Age: 14–15 years
• Participate in age-appropriate 

transition assessments and understand 
how the results relate to their 
transition plan

• Become an active member of their CSE 
team

• Identify and begin coordination of 
supports/create a circle of support

• Appropriately express wants and needs

Age: 15–16 years
• Continue involvement in assessment 

process—state how results relate to their 
postsecondary goals

• Describe issues related to self-disclosure 
(when, what, how)

• Continue participating in their 
CSE meetings— include in the Individualized 
Education Program (IEP) issues related to 
Assistive Technology, Health Care, and 
Transportation

• Define self-success

Adapted from: I’m Determined Transition Guide: Self-Determination

https://www.imdetermined.org/resource/transition-guide-self-determination/
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Skill Development Is a Progression (3 of 3)

Age: 16–17 years
• Realize and understand barriers and 

solutions to becoming self-determined
• Independently discuss with high school 

staff needed accommodations and 
supports

• Understand adult rights and 
responsibilities

• Continue participating in CSE meetings, 
provide direct input into the 
development of IEP goals

Age: 18–21 years
• Direct personal assistance services 

(e.g., assistance with personal care, 
medical needs, etc.)

• Understand and use cause-and-
effect strategies

• Further develop self-advocacy skills 
as they relate to postsecondary 
goals

• Assume adult rights and 
responsibilities

Adapted from: I’m Determined Transition Guide: Self-Determination

https://www.imdetermined.org/resource/transition-guide-self-determination/
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New York State Education Department 
(NYSED) Career Plans
A Resource for Supporting Self-Determination Skills K–12

• Career Plans are for all students across all grade levels. A Career Plan documents a 
history of achievement that students build from elementary school to high school.

• Kindergarten to Commencement Level plans are available on the NYSED website; 
students in grades 6–12 can create individual plans using NYS Department of Labor’s 
CareerZone website.

• Connect learning across subject areas, align with Career Development and 
Occupational Studies (CDOS) Learning Standards.

• Student participation in the completion of career plans promotes the development 
of self-determination skills including self-awareness, choice-making, decision-
making, and goal-setting and attainment.

NYSED Career Plans

https://www.careerzone.ny.gov/jz/views/careerzone/index.jsf
http://www.nysed.gov/career-technical-education/career-plan
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Pause, Reflect, and Share 1

What is one way you will help foster self-
determination skill development across all 
ages?

How can schools and families work 
together to support this?
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Assessing Self-Determination
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Self-Determination Assessments

Assessments provide:
• An objective measure of self-determination skills.
• A baseline for determining individual strengths, needs, 

preferences, and limitations.
• A tool for progress monitoring.
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Assessment Examples

Many self-determination assessments are free to use and come in a 
variety of formats. Some no-cost examples include:
• American Institutes for Research (AIR) Self-Determination 

Assessment
• The Arc’s Self-Determination Scale
• Self-Determination Inventory System
• Personal Preference Indicators
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AIR Self-Determination Assessment
• The AIR Assessments measure 

two broad self-determination 
components.

• Capacity refers to the student’s 
knowledge, abilities, and 
perceptions that enable them to 
be self-determined.

• Opportunity refers to the 
student’s opportunities to use 
their knowledge and abilities.

• Student, parent, and educator 
versions available.

AIR Self-Determination Assessment

https://www.ou.edu/education/zarrow/resources/assessments#air
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The Arc’s Self-Determination Scale
• The Arc provides a total 

self-determination score 
and 4 sub-domain scores: 
autonomy, self-
regulation, psychological 
empowerment, and self-
realization.

• Each section is 
completed and scored 
differently.

• Scoring requires the use 
of a manual.

• Student version only.
ARC Self-Determination Scale

https://beachcenter.lsi.ku.edu/sites/default/files/inline-files/The%20Arc's%20Self-Determination%20Scale%20-%20Adolescent%20version%20REV2013.pdf
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Self-Determination Inventory System 
(SDIS)
The SDIS Data Dashboard allows users to 
create user accounts, assign surveys to 
participants, take surveys, and view survey 
results.
• The assessment offers audio that reads 

the questions aloud and in-text 
definitions of words.

• Responses are completed online; it is 
scored, and a report is generated 
automatically.

• Student, parent/teacher, and adult 
versions are available.

Self-Determination Inventory: Assessments

https://selfdetermination.ku.edu/homepage/assessments/
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Personal Preference Indicators
• A free guide to assist in planning 

with and for a person with a 
developmental disability.

• In an interview format.
• Designed for student’s family 

members, friends, or professionals 
who know the student well, to 
provide information.

• Available in English and Spanish.
• Assesses likes, dislikes, social 

indicators, choices, health, body 
clock (wake and sleep patterns), and 
future.

Personal Preference Indicators

https://ouhsc.edu/thecenter/Publications/Publication-Details/personal-preference-indicators
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Pause, Reflect, and Share 2

How can we use self-determination 
assessments to guide skill development?

How can schools and families work 
together to support this?
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Supporting 
Students 
in Developing
Self-
Determination 
Skills
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Putting Theory Into Practice

Skills
Abilities
Beliefs 

Self-
Determination

Exploring self-determination: Using theory to guide practice

https://vota.wildapricot.org/resources/Documents/McNaught%20presentation_VOTA.pdf
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Self-Determination in All Settings
Predictor Implementation Self-Assessment (PISA)

Self-Determination/Self-Advocacy Essential Program Characteristics:

• Utilize a student-driven IEP process.

• Collaborate with general education teachers to embed choices into the 
general curriculum and daily lessons.

• Teach students to self-monitor self-determination skills and provide 
opportunities for students to practice.

Adapted from Predictor Implementation Self-Assessment

https://transitionta.org/pisa-self-assessment/
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More PISA Program Characteristics

• Conduct age-appropriate transition assessments.
• Engage in honest and respectful discussions with students about their 

assessment responses.
• Provide direct instruction in self-determination using a structured 

curriculum or evidence-based instructional strategy.
• Support students to make choices for themselves through the day, 

discuss options and the potential consequences of their choices, and 
foster leadership skills.

Adapted from Predictor Implementation Self-Assessment

https://transitionta.org/pisa-self-assessment/
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Culturally Responsive 
Self-Determination Approaches
• Parents and students can share family and student goals for the future 

and explore the role that cultural values play in transition planning.

• Discuss self-advocacy skills that may be helpful to the student within the 
context of their culture.

• Identify adults who can serve as role models and other natural supports 
within the context of their culture that can help increase self-
determination skills.

• Encourage the student to explore their cultural identity as part of the 
transition planning process.

(Cote et al., 2012)
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Exploring Cultural Assets
Family Cultural Asset Profile

• Assessment based on Yosso’s cultural wealth model (Yosso, 2005)
• Cultural assets

o Aspirational assets
o Linguistic assets
o Familial and social assets
o Navigational assets
o Resistance assets

• Family, student, and educator versions

(Achola, 2021)
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Family 
Cultural Asset 

Profile—
Example 
Results
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Culturally Responsive Education (CRE) Recording 
Video 1: CRE Consideration with Transition

• Regional Partnership Center CRE Long Island
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Approaches for 
Developing 

Student 
Self-

Determination

• Directly teaching skills or 
enhancing knowledge

• Embedding instruction into the 
general curriculum

• Using a student-driven IEP and 
transition planning process

Adapted from NSTTAC: Teaching Self-Determination 
Skills to Students with Disabilities

https://www.crisoregon.org/cms/lib/OR01928264/Centricity/Domain/45/Documents/NSTTAC-Teaching-Self-Determination-Skills-to-Students-with-Disabilities.pdf
https://www.crisoregon.org/cms/lib/OR01928264/Centricity/Domain/45/Documents/NSTTAC-Teaching-Self-Determination-Skills-to-Students-with-Disabilities.pdf
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Self-Determination and 
Instructional Design
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Consider Cultural Views When Initiating 
Self-Determination Instruction

• When using self-determination programs or curricula, pay attention to 
the underlying values being emphasized and consider how they may 
align or contradict the student’s cultural values.

• Each self-determination skill should be taught with a component on 
how to use it appropriately in different settings.

• When possible, include the student’s family in the instruction to provide 
culturally relevant feedback.

Leake & Black, 2005
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Teaching Self-Determination Skills
Across Settings
Direct instruction

Directly teaching skills or enhancing knowledge, for example:
• Self-management (self-monitoring)
• Choice-making
• Problem-solving
• Self-awareness

How do we teach these component skills explicitly?

Adapted from NSTTAC: Teaching Self-Determination Skills to Students with Disabilities

https://www.crisoregon.org/cms/lib/OR01928264/Centricity/Domain/45/Documents/NSTTAC-Teaching-Self-Determination-Skills-to-Students-with-Disabilities.pdf
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Example: Self-Monitoring
Equipping Students to Manage Their Own Behavior in the Classroom

• Read the brief “Self-Monitoring: Equipping Students to Manage 
Their Own Behavior in the Classroom,” and review the examples 
provided.

• Reflect on a skill you are working on with one of your 
students/children.

• Think: How could the student monitor their own progress?

(Bell et al., 2013)
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Behavior Recording
Self-Determination

RPC, Behavior Specialist in Long Island
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Resources for 
Teaching 

Self-
Determination

• I’m Determined
• Self-Determined Learning Model of 

Instruction
• Me! Lessons for Teaching Self-

Awareness and Self-Advocacy
• Transition Bell Ringers
• Whose Future Is It Anyway?
• ChoiceMaker Self-Determination 

Curriculum
• Early Steps to Self-Determination
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I’m Determined
• Provides quick links to resources for educators, parents, 

and youth
• All documents/resources are available for download at 

no cost
• Approved Partnership Resource: Toolbox for Self-

Determination

I’m Determined

https://www.imdetermined.org/
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SDLMI
The SDLMI is a teaching model implemented by teachers to 
enable their students to self-direct and self-regulate their 
actions in pursuit of goals. It is used by teachers to enable 
students to:
• Set goals
• Make choices and decisions
• Develop plans to reach goals
• Track progress toward goals

It is also an excellent user-friendly tool for parents and families.

The Self-Determined Learning Model of Instruction (SDLMI)

https://selfdetermination.ku.edu/homepage/intervention/
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SDLMI (continued)
Use the model to support students 
with or without disabilities to:
• Learn and use skills that enable 

them to problem-solve, leading to 
goal-setting and attainment.

• Identify meaningful learning goals 
across multiple curricular domains.

• Make progress toward goals across 
multiple curricular domains.

• Achieve more positive school and 
post-school outcomes.

• Become more self-determined.

Teacher’s Guide provides 
descriptions, examples, and 
reproducible worksheets.
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Published, Research-Based Curricula
Available for free download at the University of Oklahoma (OU) 
Zarrow Institute
• ME! Lessons for Teaching Self-Awareness and Self-Advocacy
• Lessons for students with mild to moderate disabilities
• Teaches students to understand their disability and abilities, rights and 

responsibilities, and self-advocacy skills
• Students develop a portfolio to help them transition from high school to 

postsecondary settings

• Transition Bell Ringers
• Time to Teach: 5–10 minutes at the beginning of class
• Skills: Disability awareness, goal-setting, knowledge to lead an IEP meeting
• Ready-made PowerPoints: 50 Elementary, 50 Secondary Transition, 50 Secondary 

Financial Literacy
Zarrow Institute Self-Determination Curriculums

https://www.ou.edu/education/zarrow/resources/curriculum#me-lessons
https://www.ou.edu/education/zarrow/resources/curriculum#bell
https://www.ou.edu/education/zarrow/resources/curriculum
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Self-Determination Curricula
Available for free download at the OU Zarrow Institute

• Whose Future is it Anyway?
• Helps prepare students for their IEP meetings and gain self-determination skills.
• Practical, hands-on lessons that are easy to implement.
• Includes Coach’s Guide.

• Choicemaker Self-Determination Curriculum
• Consists of: Choosing Goals, Expressing Goals (Self-Directed IEP), and Taking Action. 

Each addresses teaching objectives in three transition areas: Education, 
Employment, and Personal.

• Choosing Goals and Taking Action modules are designed for use by all students. 
The Self-Directed IEP is the only module designed for use only by students receiving 
special education services.

Zarrow Institute Self-Determination Curriculums

https://www.ou.edu/education/zarrow/resources/curriculum#future
https://www.ou.edu/education/zarrow/resources/curriculum#choicemaker
https://www.ou.edu/education/zarrow/resources/curriculum
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Elementary Curriculum

Early Steps to Self-Determination
• Based on the model of self-determination developed by Field and 

Hoffman
• Designed to be taught in grades K–5
• Includes 6–8 developmentally appropriate instructional activities for 

each of the following content areas for each grade level: Know Yourself 
and Your Context; Value Yourself; Plan; and Act and Experience 
Outcomes and Learn

https://www.beselfdetermined.com/resources/instructional/curricula-books/early-steps-to-self-determination/
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Pause, Reflect, and Share 3

How can we integrate these resources into our 
work with students?

How can schools and families work together to 
support this?
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Self-
Determination 
for ALL 
Students
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Embedding Instruction into the 
General Curriculum
How do we teach self-determination in:
• Science and math classes
• Language arts and social studies classes
• Physical education, art, and music classes
• Elective classes
• Vocational classes and programs
• Special education classes and programs
• Extracurricular activities

(Cabeza et al., 2013)
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Teaching Self-Determination Skills
Embedding Instruction into the General Curriculum

Integrate Skills
• Address real-life topics when designing lessons.
• Link academic skills with real-life skills.
Seize Teachable Moments
• Model self-determination skills whenever possible.
• Identify opportunities for students to practice self-determination skills.
Use specially designed materials and lessons
• Universal Design for Learning (UDL).
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Example Strategies for Educators and Families
Self-Determination 
Component Example Strategy for Educators/Families

Choice-Making • Provide 2-3 learning activity options and allow students to make a choice based on their 
preferences.

• Allow students to choose how they will demonstrate mastery of a specific curriculum 
topic.

Decision-Making • Teach students how one decision can have multiple impacts.
• Teach “group-think” decision activities based on role-plays, stories, and videos.

Problem-Solving • Help students develop the ability to find an appropriate solution when faced with a 
challenge.

• Have students reflect on the way they solved a challenging situation and make 
adjustments for future situations.

Goal-Setting and 
Attainment

• Work with students to develop plans that include steps to reach a goal and any 
necessary resources.

• Help students set manageable and realistic goals that can be met in a short time period.

(Adapted from Cabeza et al., 2013)
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Example Strategies (continued)

Self-Determination 
Component Example Strategy for Educators and Families

Self-Advocacy and 
Leadership

• Design roleplay situations where students practice advocating for themselves in a safe 
environment.

• Encourage students to advocate for their own preferences, desires, or opinions when 
appropriate.

Self-Management 
and Self-Regulation

• Have students create a journal of their daily academic, behavioral, and social goals.
• Support students in reflecting on their learning preferences, academic strengths and 

areas for growth, and academic goals.

Self-Awareness 
and Self-
Knowledge

• Design a class activity where students roleplay as if they were someone else to accept 
various perspectives, prejudices, and stereotypes often held by others.

• Talk individually to brainstorm ways to maximize their strengths and minimize their 
limitations in different settings.

(Adapted from Cabeza et al., 2013)
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How Can We Build Skills Across Settings?
Leveraging Environments: Home, School, and Community/Work

Autonomy
• Build in choices
• Problem-solving 

opportunities
• Delegate responsibility
• Allowing failure as a 

learning experience

Competence
• Specific positive 

feedback
• Opportunities to 

respond
• Opportunities to 

practice
• Scaffold

Relatedness
• Inclusive practices
• Inclusive opportunities
• Disability awareness for 

all
• Common goals

(McNaught, 2022)
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Self-Determination and 
Student Involvement in the 

IEP Process
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What Is Student Involvement in the 
IEP Process?

Twin Rivers Learning Institute-Resources for Student-Led IEPs

https://learn.tworiverspcs.org/our-approach/instructional-practices/student-led-individualized-education-programs/#iep-resources
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Impact of Student Involvement in the 
IEP Process
Students who understand and are involved in their IEPs are more 
likely to:

• Work toward accomplishing their goals.

• Advocate for themselves in the classroom.

• Be invested in learning and educational progress.

• Understand the role that related services and supports play in 
their success.
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Student Involvement in the IEP 
Process Along a Continuum

Student-Directed IEP Continuum, adapted from Thoma & Wehman, 2010.
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Ways to Involve Students in Meetings
• Prepare and send invitations.
• Conduct introductions.
• Make a presentation.
• Communicate strengths, weaknesses, needs, and interests.
• Request accommodations.
• Define future goals and dreams.
• Write sections of the IEP.
• Facilitate all or part of the meeting.
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Student 
Involvement 

in the IEP 
Process 

in Action

Reflections from: 
Students, Parents, and
Educators

Video:
I'm Determined: Self-Determination—The 

Importance of Student Involvement in 
IEPs

https://www.imdetermined.org/resource/self-determination-the-importance-of-student-involvement-in-ieps-oc/
https://www.imdetermined.org/resource/self-determination-the-importance-of-student-involvement-in-ieps-oc/
https://www.imdetermined.org/resource/self-determination-the-importance-of-student-involvement-in-ieps-oc/
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Self-
Determination 
After High 
School
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Crossing the Bridge to Adulthood
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Self-Determination and 
Navigating Adult Services

• In order to navigate adult services, self-
determination skills are key.

• Students and their families will need to 
advocate with adult service providers 
and share their needs.

• Students will need to understand their 
disability and their own preferences, 
strengths, and needs.
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Impact of 
Self-

Determination 
Skills

Students with greater self-
determination skills have:

• Greater academic achievement 
in high school.

• Higher rates of enrollment in and 
completion of postsecondary 
educational experiences.

• Higher rates of employment.

(Shogren et al., 2015b; Martin et al., 2006)
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Questions and Answers
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Wrap-Up Activity
Leaving in Good Shape

What do you still 
have questions 

about?

What three things 
could you use 

from today 
moving forward?

What’s squared 
away?

What do you 
really understand?
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Resources (1 of 2)
AIR Self-Determination Assessments

Arc Self-Determination Scale

Culturally Responsive Transition Planning

Early Steps to Self-Determination Curriculum

I’m Determined (Videos, Toolbox for Self-Determination, Module 3—Parents 
Developing Self-Determination in Their Youth, Transition Guide: Self-Determination

NSTTAC: Teaching Self-Determination Skills to Students with Disabilities

NYS Career Plans

https://www.ou.edu/education/zarrow/resources/assessments
https://beachcenter.lsi.ku.edu/sites/default/files/inline-files/The%20Arc's%20Self-Determination%20Scale%20-%20Adolescent%20version%20REV2013.pdf
https://centerontransition.org/publications/download.cfm?id=90#:%7E:text=Effective%20culturally%20responsive
https://arkansastransition.com/images/Early_Steps_Sharon_Field.pdf
https://www.imdetermined.org/
https://www.imdetermined.org/
https://www.crisoregon.org/cms/lib/OR01928264/Centricity/Domain/45/Documents/NSTTAC-Teaching-Self-Determination-Skills-to-Students-with-Disabilities.pdf
http://www.nysed.gov/career-technical-education/career-plan
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Resources (2 of 2)
PACER Center

Personal Preference Indicators

Predictor Implementation School/District Self Assessment

Self-Determination Inventory System

Self-Determined Learning Model of Instruction (SDLMI)

Self-Determination Research-Based Curricula available from Zarrow Institute

Transition Planning Tips for Linguistically and Culturally Diverse Youth with Disabilities

Universal Design for Learning

https://www.pacer.org/parent/php/PHP-c250.pdf
https://ouhsc.edu/thecenter/Publications/Publication-Details/personal-preference-indicators
https://transitionta.org/pisa-self-assessment
https://selfdetermination.ku.edu/homepage/assessments
https://selfdetermination.ku.edu/homepage/intervention
https://www.ou.edu/education/zarrow/resources/curriculum
https://www.pacer.org/parent/php/PHP-c250.pdf
http://udlguidelines.cast.org/
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Contact Us

TAP for Transition
Jessica Ellott, Director
TAPtransition@cornell.edu
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for Transition at Cornell 
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